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Abstract 
English Language education is important in its own right. Also importantly, English, as the most 
widely spoken language in the world, underpins the growth of international education, energizes 
individuals who are proficient in the use of English to conduct business internationally, and 
engage actively in global economic, social and political activities. To develop English language 
proficiency and acquire the level of English necessary for comprehending academic content, 
learners need adequate English Education.  Effective Education systems help teachers to design 
instruction for English language learners. These strategies are geared towards helping students 
develop listening skills, attaining higher level vocabulary and understanding how to incorporate 
it into well-formed sentences. Adept English language education also incorporates cultural 
sensitivity. In studying the world’s cultures, groups do not only have different languages but also 
exercise different world views, which should not be ignored when language varieties are studied. 
While varying sources emphasize lexicogrammatical features, the common syntactic structures 
peculiar to conversation and the coverage of features of spoken grammar is at best patchy. The 
result is a missing link, inadequate for many learners, particularly those for whom the 
development of oral fluency in informal interactions with native speakers is an important goal. 
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INTRODUCTION  
An assumption intrinsic to the language 
teaching practice is that English language 
learners are likely to experience levels of 
difficulty that corresponds to the degree by 
which their native language differs from the 
English language (a contrastive analysis 
approach) (Harklaw, 2008). Language 
learners may frequently make errors of 
syntax, vocabulary and pronunciation owing 
to the influence of their native language 
(L1). Additionally, some students may have 
varying cultural perceptions in the 
classroom regarding learning a second 
language (Jim & Cortazzi, 1998). All 
cultural differences in communication styles 
and preferences are significant. As an 
example, in a study that examined Chinese 
English second language learners (ESL), it 
was observed that although Chinese second 
language learners considered classroom 
discussion and interaction as being 
important, they tended to rely profoundly on 
teacher directed lectures (McKay, & 
Schaetzel, 2008). 
Different syllable structures are also seen in 
different individual languages. As observed, 
English may allow for a cluster of up to 
three consonants placed before the vowel 
and may even allow up to five after a vowel 
(for example spreads, sprawls, brightly, 
strengths, straw, flasks, glimpsed, fifths) 
(Ogden, 1934; Templer, 2005). Generally, 
most authorities agree that a person can 
learn concepts most effortlessly and 
enthusiastically in a language that he or she 
is most familiar with. In many developing 
countries therefore, where the native 
language is not the language of teaching or 
instruction, there is limited access to 
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educational instruction in a language they 
speak well. Neither children nor adults have 
access to instructional materials printed in 
their native language and learning occurs in 
a foreign or second language. This has been 
proposed as one of the primary reasons why 
education has remained somewhat 
ineffective in many of these countries.  
Certain problems peculiar to a specific 
geographical location may face English 
language learners in different regions of the 
world. To illustrate this point, take Nigeria 
as an example where there is the concept of 
Nigerianisms in English, which are 
modifications of the English language that 
may indicate differences in usage rather than 
deviant usages. There is the reluctance of 
most well educated Nigerians to accept the 
concept of Nigerianisms in English as are 
teachers of English also unwilling to accept 
them in teaching and examinations, with 
important implications on government 
language education policies and the future of 
Nigerian English. These problems are 
further compounded by the unavailability of 
standard reference books that constitute 
acceptable usage in Nigerian English in 
sufficient numbers to measure up with 
modern research in Linguistics (Udofot, 
2007). In China, there is a lack of 
coordination between the system of public 
college English teaching and that of the 
primary and middle school system. Public 
college English teaching focuses primarily 
on developing the students’ reading ability, 
while undermining to some degree, relevant 
skills such as listening and speaking and a 
combination of other communication skills 
in English. Public college English teaching 
is unable to meet the demands of every kind 
of personnel in specialized subjects such as 
science. A shortage in existing Language 
labs and multi-media classrooms results in 
students not having sufficient time to 
practice English. Addressing these problems 
would require that more money and 
attention be put into English teaching as 
well as improving the evaluation and test 
systems employed in schools. In addition, 
teacher training of English teachers in public 
schools who are commonly young and 
inexperienced postgraduates with emphasis 
on improving teaching methods and quality 
should be embarked upon (Marshall, 2012). 
In Japan, specific differences in patterns of 
English language and Japanese (which is the 
first language – L1) pose a major difficulty 
in studying English for most language 
learners. More specifically, the differences 
may range from differences between English 
and Japanese-Japanese word order, to the 
frequent omission of subjects in Japanese, 
the absence of articles, the absence of 
plurals, as well as difficulties in 
distinguishing ‘l’ and ‘r’ all contribute to 
substantial problems to using English 
effectively (Dougill, 2008). Indeed, 
Japanese generally score low on 
international tests of English (Knower, 
2003). Another major obstacle to English 
language learning in Japan arises from the 
fact that English in Japan has generally been 
regarded as being for decorative rather than 
for functional purposes and may be seen in 
most cases as way of appearing smart and/or 
sophisticated (Ikeshima, 2005). There is also 
very little emphasis placed on spell checking 
and on grammatical accuracy (Melin & Ray, 
2005).  
THE WAY FORWARD 
English Education through the introduction 
of its culture: What is most needed behind 
English education is to open the eyes and 
minds of students through introduction of 
western culture. English as a language is 
derived from its root culture. “Culture” is 
such a big concept, as it covers literature, 
art, religion, philosophy, science, social 
science etc. First learning the history of 
English paves the way for a greater 
understanding of the elements of English 
itself, such as synonyms. Through 
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introducing culture, we can see a picture 
with a background. As for teachers, they 
should introduce the cultural background 
first, and then teach some knowledge of 
English. This will help students better 
understand what they have learned and also 
arouse their interest in exploring knowledge 
behind the language, and so may develop the 
habit of learning through the background. 
English teaching in this way eventually will 
enter a new phase because more and more 
people will show greater enthusiasm in 
learning it (Qu Bo, 2007). 
Various recommendations have been made 
for the Teaching of English in Nigeria. One 
such recommendation is the adoption of one 
language option for the purpose of national 
integration. Among the frequently 
recommended languages are English, Hausa, 
Pidgin, Swahili as well as a purposely 
“created” artificial language, referred to as 
“Wazobia (Oyetade, 2003). The multilingual 
approach is also another proposed approach, 
which supports the adoption and promotion 
of one or more Nigerian languages to the 
status of national language Adeniran (1995), 
Essien (2009), Oyetade (1993). Eka (2000) 
has suggested the option of a progressive 
trilingual approach, where Nigerians are 
encouraged to first learn a Nigerian 
language of their choice and then 
subsequently may also learn a language of 
popular (government and public) choice. 
Udofot (2003, 2006) advocates for the 
implementation of a nativised form of 
English to be used as lingua Franca and 
official language in Nigeria. Additionally, 
different states may develop and promote 
the use of their own native language, in 
addition to English. Udofot (2007) suggest 
that: “Examination bodies could help 
modify the form and content of tests in the 
light of the nativised standard variety in the 
country. This would conform to the rejection 
of ‘globally normative’ features as tests of 
English as an informational language.” This 
could answer Banjo’s (1993) call for ‘an 
endonormative model’ for the teaching of 
English in Nigeria as teachers would now 
adjust their teaching materials to reflect the 
form and content of examinations. 
With regard to intonation, Gussenhoven and 
Udofot’s study of standard Nigerian English, 
(2009) confirms to an earlier finding by Gut 
(2002:176-177) where it was observed that 
Nigerian English speech rhythm is 
comparable to Singaporean English 
particularly with respect to the proportion of 
vocalic intervals and stands between stress-
timed intonation language and a tone 
language. Most educated Nigerians are used 
to speaking this form of English, described 
simply as tone-timed, and may refer to the 
speech rhythm of the standard Nigerian 
accent of English. This form of English 
appears different from that of the native 
speaker, but may in fact remain similar in 
tone, giving the auditory impression of pitch 
accents that point to stress in the ears of 
speakers of Germanic languages. 
Remarkably, the tone that operates in the 
English language also operates in many 
Nigerian languages. It would, therefore, be 
rather unnecessary to teach Nigerians to try 
to speak English with a stress-timed rhythm 
since Nigerian English is patterned after a 
tone-timed rhythm rather than stress-timed.  
The way forward emanates in educational 
reforms and innovations in China. China has 
built a solid foundation for the further 
development of public college English 
teaching. Great progress has been made in 
terms of personnel training, textbooks, 
courses, field work, teaching methods and 
teachers. From primary school to college, a 
complete system of English teaching has 
been established (Su, 2002). Innovative 
ways have been employed in teaching 
students how to learn the English language 
that has been adapted in and outside 
classroom settings. Advances in  technology 
now permits the use of modern devices in 
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teaching students for example cell phones 
and pop culture have been used to teach 
Japanese students (Thorton & Chris; 2005). 
From April 2011, it was made compulsory 
for Japanese 10–14 year-olds to have 
English lessons (Thorton & Chris, 2011). 
Another rather common practice is for 
agencies, known in Japan as ‘haken or 
dispatch companies’ to send English 
speakers into kindergartens, primary 
schools, and private companies whose 
employees and personnel need to expand 
and develop their mastery of language for 
commercial and business purposes. Not 
infrequently, there is fierce competition 
among different agencies to secure contracts 
from various Boards of Education. 
Employees of the Japan Exchange and 
Teaching Programme are sponsored by the 
Government of Japan to assist language 
teachers at Japanese high schools and 
elementary schools in the Japanese rural 
countryside and cities. Efforts have also 
been made to address anxieties of students 
weak in speaking English when compared to 
native speakers. English instructors can now 
better effectively help to reduce and lessen 
the anxiety that student language learners 
sometimes experience in English Language 
classrooms (Kondo & Ying-Ling, 2004). In 
order for teachers to be able to help students 
with lessening anxiety, it is important for 
teachers to have a good idea about different 
learning approaches and strategies employed 
by the students and to understand their 
motivation. This way, teachers are better 
able to center in on ‘positive motivation’ 
that benefit students in acquiring new 
material and information, while 
extinguishing the effects of ‘negative 
motivations’ which can interfere with the 
student’s second language acquisition 
(Engin, 2007).  
Richards and Rodgers (1990) states, 
“language learning requires a holistic 
approach; ‘true human learning’ is both 
cognitive and effective. This is termed 
‘whole person learning’. Important 
psychological components for successful 
and ‘non-defensive’ learning may include: 
S -  Security 
A - Attention & Aggression 
R - Retention & Reflection 
D - Discrimination 
Security: Students should feel secure in 
order to engage meaningfully in a successful 
learning experience. Classroom atmosphere, 
students’ relations with each other, and 
teachers’ attitude to students all affect 
students’ feelings of security. 
Attention: Attention refers to the learners’ 
involvement in learning 
Aggression: tendency to show what has 
been learnt for ‘self-assertion’ like a child 
who tries to show what he/she has learnt.  
Retention: if the ‘whole person’ is involved 
in the learning process, what is retained is 
internalized and becomes a part of the 
learner’s “new persona” in the foreign 
language. The material should neither be too 
old nor be too new or conversely too 
familiar. Retention will best take place 
somewhere in between novelty and 
familiarity. 
RECOMMENDATIONS  
The following points are recommended:  
1. New ways of organizing the 
curriculum should be set up so that 
English language could be 
successfully integrated in all 
language courses, including 
Japanese, Chinese, indigenized 
Nigerian languages and the first 
foreign language. It may also be 
necessary to deepen the effects of 
those methodologies that used 
English as a means of instruction in 
the long and short run, where 
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English is not only used as a target 
language but also as an instrument to 
study other disciplines, the so called 
content-Based Teaching/Instruction 
to Content and Language Integrated 
learning (CLIL). 
2. Listening comprehension may be 
sometimes particularly exhausting 
and stressful for foreign language 
students, and may be relatively 
neglected in the classroom, due 
sometimes to the lack of adequate 
materials and tools. Recent 
technological advances may allow 
for podcasting services on the 
internet thereby presenting both 
teachers and students an immense 
array of authentic listening 
resources. Taking advantage of this 
resource both for foreign language 
in-class activities and after-class 
activities/homework, offers great 
possibilities for independent learning 
(Sharifian, 2009). 
3. English language learning both 
within the classroom and, more 
importantly, outside the classroom, 
requires specific learning tools that 
give a full sense to the idea of 
learning that not only suits every 
learning style and specific need, but 
also integrates the instruments to 
organize and plan their learning 
(Seidlhofer, 2004). 
CONCLUSION 
In conclusion, millions of individuals across 
the globe with hundreds of native languages 
are gaining literacy through the English 
language which in most cases also serves as 
their only access to scientific information. 
When these people have only a superficial 
understanding of the relationship between 
their first language and culture and the 
impact of literacy and/or a second language, 
their education and their ultimate ability to 
critically interpret material in English may 
be affected. These are pretty high stakes 
(Celce-Murcia, 1991). 
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